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The major purpose of modern education is to foster, 
promote, and develop democracy as a way of life. This 
means that today's curriculum must provide meaningful life 
experiences to help boys and girls develop attitudes, hab­
its, skills, appreciations and interests which are in har­
mony with democratic ideals. It is felt that this major 
purpose can better be earried out through a well-rounded 
program of music education. MoCauley says: 
Because of the powerful influenoe of music 
upon our subjective lives, because of its 
stimulating effect upon our physical, mental 
and spiritual natures,because of its rear 
universality of appeal, and because of its 
integrating power in the school, music 
contributes directly to the fundamental 
purpose of education.1 
The music program should constantly develop the 
behavior patterns, attitudes and ideals essential to suc­
cessful democratic living. 
It is felt that the public should be informed of the 
r 
need for a vital music program, its contribution toward 
1C. J. McGauley, A Professionalized Study of Public School 
Music, p. 27. 
1 
2 
child development, the outcomes of enjoyment, apprecia­
tion, enriched living and the development of specific 
skills. The public must learn that musical performance 
should be given for value derived from it and not for mere 
entertainment. The public must also realize that students 
who develop their talent will, in later life be qualified 
to take part in community music activities. A child who 
has made friends with music will not only have enriched 
school experiences, but will have enhanced music in the 
home, church, school, boys and girls clubs, camps and 
wherever music is called upon to lift morale to entertain 
or provide personal satisfaction. 
Modern trends demand that the school acquaint the 
child with the whole world of music. Providing opportuni­
ties for appreciation, participation and enjoyment of music 
on a higher cultural order. Adams states: 
The more recent statements concerning the 
purpose of music education in the school stress 
three major aims of music education for the 
child: (1) to develop an appreciation for 
worthwhile music, (2) to develop the necessary 
skills and ability for enjoyable participation 
and (3) to develop a desire for expanding and 
refining the musical culture of the community. 
The educational value of the public school music 
^ay Adams, Educating America's Children, pp. if.06-ij.07* 
3 
program will bo greatly enhanced if the major aims of 
music education are at all times kept clearly in mind and 
made to be the determining factor in the planning and 
execution of the music programs in the public schools. 
Statement of the Problem 
Today the central problem of all education is how 
to develop a good society. This entails developing indi­
viduals capable of creative expression and of the exercise 
of true intelligence in molding a changing environment in 
the service of group well-being and in making necessary 
adjustments to this environment. This goal demands from 
all areas of education a continual reinterpretation and re­
organization of plans and practices. Considering the view­
point thus stated, it is felt that the following questions 
What can be done to meet the needs of should be studied: 
the elementary school child through the Music Education 
How may the human values of music education be 
What musical experiences and activities are to 
be engaged in by primary, intermediate and upper elementary 




methods and procedures used in teaching music in a number Of 
first class schools will be of invaluable help in organiz­
ing a Program of Music Education for the John M. Moore Ele­
mentary School, Bryan, Texas. 
k 
Purpose of the Study 
The purpose of this study is to formulate plans for 
the organization of a proposed music education program for 
the John M. Moore School, Bryan, Texas, based on the cur­
rent methods and practices of teaching music in the Elemen­
tary Schools. 
It is felt that the current methods and practices of 
teaching music in the elementary schools are in keeping 
with the modern aims of education. 
Scope of the Study 
This study in which efforts are being put forth to 
determine the over-all picture of a modern Music Education 
program includes a study of fifty Elementary School Music 
Education programs in Texas, Oklahoma, and Louisiana. 
Source of Data 
Data for this study were taken from the results of 
fifty questionnaires received from various elementary 
schools, research studies, state guides, books and current 
periodicals. 
5 
Method of Procedure 
The procedure used in making this study is set forth 
below: 
1. In order to benefit by the findings of other 
investigators interested in similar problems, 
a review of related studies was made. 
A questionnaire carefully planned to make inquiry 
regarding trends of teaching music in other 
A letter of instruction fol-
2. 
schools was made. 
lowed each questionnaire. 
Interviews and personal contacts were made with 
music teachers and supervisors. 
After the questionnaires were filled out by the 
music teachers of various elementary schools, 
the responses were tabulated on a master sheet. 
A close study of the data given by music teach­
ers was made with the viewpoint on time allotment; 
for musical experience in the school; grade level 
for beginning music theory; music activities 
engaged in; methods used in selection of songs; 




Definition of Terms 
Elementary School-- A school offering work in any 
combination of grade from 1-8. 
6 
Modern-- pertains to the characteristics of present 
times or time not long past.-
Modern school— may be defined as a school in which 
up-to-date educational procedures are applied. 
Survey— An investigation of a field to discover 
current practices, trends and norms, may or may not include 
recommentations based on data gathered. 
Trend— The general direction taken by something 
changing or subject to change.1 
Survey of Literature 
If the schools of today are to develop worthwhile 
citizens, the major purposes of education should be kept 
in mind as a measuring stick to direct our teaching activi­
ties, Ahrens, Dooley and Murray state; 
Music educators are evaluating the music 
programs with the vital philosophy of education 
as a measuring stick* What is the status of 
music education in the schools today? Does it 
help to develop democratic attitudes? Does it 
contribute to the enjoyment and happiness of 
school children and to their wise use of leisure 
tine? Is it giving the musically talented an 
opportunity to cultivate their talents? Is it a 
related and integral part of the total school 
program? Yes, the objectives of modern music 
1Good, Dictionary of Education, New York: Mcgraw-Hill 
Book Company, Inc., 19^• 
Webster's New International Dictionary, Second Edition, 
G-. and C. Merriam Company, 1V34-* 
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education are in accord with the philosophy 
of "learning and living."1 
Adams emphasizes the importance of music apprecia­
tion as the ultimate goal in music education, with music 
reading being important to the extent that it contributes 
to the realization of this objective. She further states 
that the tendency toward presentation of staff notation is 
to be delayed until the fourth grade, allowing time for 
activities to be given in order to build a readiness for 
music reading.8 
The appreciation program for primary grades should 
include bodily response to rhythm through walking, skipping, 
marching and dancing. Rivlin states: 
The intermediate grade children should 
experience singing in parts, reading musical 
notations, and listening to programs of re­
corded and performed music; make use of per­
cussions and melodic instruments to enhance 
their expressions and provide opportunity 
for aural discrimination.3 
According to Fowler: 
Music classes afford a rare opportunity to 
realize human values of self realization, the 
^•Maurice R, Akrons, Margaret Oooley and Winifred Murray# 
"Let There be Music," School Executive, Vol. 70, (April, 
1951), p. 19. 
Adams, op. cit 
®Harry N. Rivlin, "Music Appreciation," Encyclopedia of 
Modern Education, p. 5l5. 
pp. Ij.06-i4.07. a », 
8 
sense of belonging and satisfaction in 
musical achievement. That in every well 
conducted band, chorus or choir students 
learn the value of order, discipline, co­
operation and responsibility. They devel­
op pride in the group, the school and the 
community.1 
According to research studies, Larson states: 
During recent years there has been a 
growing tendency toward the unit method of 
teaching by which is usually implied the 
correlation and integration of subjects in 
the curriculum for the elementary school. 
This teaching approach (that is, correlation 
of story and music) creates a stage on which 
the children can express their response 
through dramatization, rhythms, sound effect, 
songs or creative music. Television, motion 
pictures and radios have created a new world 
experience for creative responses for chil­
dren with different abilities.2 
Khrone 3 believes in the value of using instruments 
in the elementary school and suggests the following instru­
ments for playing simple tunes and for achieving special 
orchestral effects and accompaniment: 
1. Piano, radio-combination, radio and victrola. 
2. Wind and percussion instruments such as pipes, 
1Smith Fowler, "The Round Table," Music Educators 
Journal, Vol. 28, (July, 1952), p. ipO. 
2William S. Larson, "Research Studies in Music Education," 
Music Education Journal, Vol. 28, (June, 1952), p. IpO. 
aBeatrice P. Khrone, Music in the New School, pp. 88-89. 
9 
flutes, chimes and xylophones. 
3. Instruments for special orchestral affects 
and accompaniment such as large chimes wood 
blocks, tambourines, cymbols, castanets, 
triangles and drums. 
10 
CHAPTER II 
GENERAL NATURE AND FUNCTION OF MUSIC EDUCATION 
Music can and should strengthen the general educa­
tional aims. It Is useful in aiding each child to gain 
confidence in himself in the new and strange group, and 
make friends with his schoolmates at the opening of 
school. Mursell relates: 
A child is naturally a musical being—no one 
with unprejudiced eyes can watch a child at the 
business of growing up without feeling sure that 
music is a part of his very nature. It is one 
of the important means by which he comes to terms 
with himself and with the world about him. If 
he only gets the right guidance and help, music 
can continue to figure increasingly in his life 
in the deepest personal need.1 
The place of which music is fast attaining in the 
curriculum of the schools today may be justified solely on 
Mursell fur-the grounds of enrichment it gives to life. 
ther points out: 
The very definite contributions of music to 
the aesthetic, emotional, social, and the physical, 
as well as the intellectual development of the 
individual, justify the place that the subject will 
hold in the education of the future. Because of 
"'"James L. Mursell, "Music Training for Classroom Teach­
ers," The Music Journal, Vol. 6, (Aprity.* 19^-9 *'•)• P* 2l6. 
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socializing and emotional values which 
vitally affect life situation, music 
has proved to be an important part of the 
integrated program.1 
Philosophy and Principles of Music Education 
Music is fundamental in the education of every 
child. Great philosophers and educators of all times have 
recognized its importance. 1'he child enters into musical 
experiences which arrest his attention and impel him to 
action, which reveal meaning and give the learner a sense 
of satisfaction in the fulfillment of his desires and 
accomplishments. Myers8 emphasizes that activities in 
music are directed toward two objectives: (1) teaching 
children through music and (2) teaching for appreciation. 
She further emphasizes the fact that the principles guiding 
(1) the plan for music teaching in the New School are: 
growth and development are made upon the basis of existent 
attitudes and skills; (2) attitudes and interest are more 
important than skills; (3) all experience with music affects 
attitudes and interest; and child interest and needs are 
the basic for selecting teaching material. 
An article concerning the analysis of music by Pitts, 
1James Mursell, Educational Psychology, p. 106. 
8Louise Kifer Myers, Teaching Children Music in the 
Elementary School, p. 2ip3 
12 
reveals:1 
Music is not a body of knowledge to be 
acquired through study; it is not a technique 
to be mastered through practice; nor is it an 
aggregation of facts to be memorized. To be 
sure, such factors may enter at some time into 
a loving pursuit of this art, but music is the 
race objectified in permanent form for the 
enhancement of life and for the elevation of 
human thought. It is to be loved for its 
beauty, sought for its charm, lived with for 
its delightful companionship, and served 
because it inspires devotion. 
The Function of Music in the School 
It is the function of music In the schools to con­
tribute to the development of a musical culture that will 
give expression to the fundamental realities and values 
of our modern, on-moving democratic civilization, 
who is vitally interested in human values in music edu­
cation, says: 
Mursell, 
One of the most striking and essential 
characteristics of music is that it is a 
social art. Music implies social situa­
tions. It tends to create social patterns 
of diverse kinds, and it reveals itself 
properly in only a social environment.2 
Millie Bell Pitts, "The Place of Music in a System of 
Education," Music Education, Thirty-Fifth Yearbook, 
Part II, p. IT. 
James L. Mursell, Psychology of Public School Music 
Teaching, p. 106. 
2 
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Music should be organized in the school for the 
sake of human values. School programs today as never 
before should be concerned with the needs of all children. 
Varied activities should be planned to give children the 
opportunities to fulfill their individual capacities to 
become happier and more successful social beings. Music 
becomes a valuable social instrument when its varied ac­
tivities serve to provide occasions for children to partici­
pate in undertakings through which it is possible to 
improve understanding and co-operation. 
Developmental Approach in Music Education 
The developmental approach is concerned with the 
understanding of the growth of the child. When children are 
taught in groups, a differentiated technique must be em­
ployed. Some children may then enter into the more simple 
aspects of the musical activity while others with more 
development may perform more complicated tasks. 
An understanding of the principle of readiness is 
essential in the developmental approach to music education. 
The pupil should first be led to grasp the inner living 
essence in the music. 1'his can be done by allowing the 
child to express his own reactions to music. His unddr-
standing of the meaning is then increased and clarified 
through study of technical detail and skills. 
ik-
Major Understanding Gained from Music 
Music should help the child to discover himself 
and his relation to the world about him. The feeling 
of belonging to home, school and country is necessary 
for social stability. With possession comes responsi­
bility sharing, and the respect for the rights of 
others. One may sing about his country and school, but 
unless he practices democracy in his daily life, he 
will fail to grow into a democratic citizen. Democracy 
should be practiced in all school activities. 
Since learning is a total process, the "whole self" 
of the child should be used in music activities. The 
child should develop discrimination and sensitivity with 
as many of his senses as possible. Through the "whole 
self" the child develops a power with which to think 
musically, for only after he has participated in music 
is he ready to listen quietly. 
Concerning the growth and development of the child, 
Myers States that music is regarded as one of the impor­
tant means by which children can grow and develop physic­
ally, intellectually, socially and emotionally. 
1Myers, op. cit p. 2^3. • 9 
15 
Scope and Sequence of Content for Varying Age of Growth 
Levels 
The child's relationship to the curriculum is of 
initial importance. The child finds his music an experi­
ence to which he looks forward because the music suits his 
interests and needs; it is within his capabilities, and is 
adequate for his expression and activities. The child 
sees his own growth and development. 
All music material should be selected in terms of 
In all the maturity of interest and ability of the group. 
fields, educators are studying the characteristics of 
Research has revealed various levels of child development, 
the importance of delaying formal instruction in reading 
until children indicate "reading readiness." According to 
Adams;1 
There is a tendency to postpone the 
introduction of sight reading until the 
fourth grade. More emphasis might well 
be placed on other music activities which 
builds a readiness for music reading. 
The little child should have as much opportunity 
as possible for musical experience and musical expression, 
particularly in the form of rhythmic response to music. 
The study of technique should follow after the love of 
p. 14-07 • 1 Adams, op. cit • y 
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music has been firmly established by many pleasurable 
rxperiences in music. 
The music education program of the elementary 
school should represent a balanced experience including 
vocal and instrumental music and appreciation of music in 
all of its phases. Pitts relates: 
If music is to function in life situations, 
the curriculum should organize materials and 
suggested musical experiences closely related 
to the following situations. Pour main 
classifications are offered: (l) Music of the 
world with the principal theme. "Music of 
Nature" (2) Music of men with principal theme 
"Ourselves and Others" (3) Music of things— 
Music of animated sounds and instruments, 
(I4.) Music with wings—Music of the question­
ing spirit.1 
The scope of the music curriculum will be deter­
mined by the areas of experiences which best serves the 
This area will largely be determined by his social, 
emotional, aesthetic, physical, and intellectual develop­
ment. 
child. 
The sequence of the curriculum is largely one of 
proceeding from the large over-all area of an experience to 
As the child grows, his power of dis-one of refinement. 
cernment and analysis will increase. 
"""Pitts, op. cit., p. 11|5« 
17 
Music Is a vital part of a functional curriculum 
because it makes definite contributions to the mental, 
physical emotional and spiritual life of the child through 
individual and social experiences. 
18 
CHAPTER III 
FINDINGS ON THE ORGANIZATION OF THE PROGRAM OF MUSIC 
EDUCATION IN FIFTY ACCREDITED NEGRO 
ELEMENTARY SCHOOLS 
In order to do an effective job in the teaching of 
a certain amount of equipment must be available for music, 
Negro schools for a long time have suffered for the 
But today we find a different story in 
use. 
lack of equipment. 
many schools. 
Table I in this study is designed to show the types 
of equipment used in teaching music in fifty elementary 
schools and the percentage of schools using each type. 
TYPES OF EQUIPMENT USED IN TEACHING MUSIC IN 
FIFTY ACCREDITED NEGRO SCHOOLS OF TEXAS, 
LOUISIANA AND OKLAHOMA 
TABLE I. 
Per Cent Equipment Number of Schools 
92 Record Players 
Pianos 
Radios 
Melody--Pre Band or 
Exploratory Instruments 
Pitch Pipes 
Band and Orchestral 
Instruments 
Wire or Tape Recorders 
Televisions 




36 18 16 8 
From this table it may be seen that the equipment 
used most for the teaching of music was the record player, 
piano, radio and exploratory instruments. 
19 
Dykema states that in every room in which music is 
taught to children, there should be a piano, a phonograph 
and radio. There should also be books on music in the 
* 
library for both students and teachers to read.1 Myers 
emphasizes the importance of using other additional aids in 
the teaching of music, namely: (1) psychological aids as 
public performances, attendance at concerts, listening to 
special singing groups, song festivals and assembly sing­
ing, (2) auditory aids such as films, pitch pipes and 
radios, visual aids as film strips, music books in library 
for teacher and children, and (if) miscellaneous aids as 
orchestral instrument classes and pre-orchestral instru­
ment classes.8 Brooker states: 
The continued use of the new media, the 
film, the radio and television--in order that 
the advantages and power of these media of 
communication may be applied to the problems 
of education, and that the power to present 
subject matter remote in time and space in 
a living manner may be utilized in the effort 
to teach more effectively.3 
Myers states that the potential value of the radio 
She further in the classroom has not yet been realized. 
1Peter VK. Dykema, Public School Administration, pp. 106-
107. 
aMyers, op. cit pp. 257-269. 
'Floyd E. Brooker, "Communication in the Modern ;i/orld, 
Forty-Eighth Yearbook. National Society JCflr—the Study of 
Education, Part II, 19if9* P* 26. 
• > 
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states that the radio is generally considered a better tool 
for motivating and supplementing learning than it is for 
teaching.1 
Currently "Schools of the Air" are making valuable 
They emanate from the University of Wis­
consin, Iowa, Minnesota, Ohio, and Texas, 
tions prepare bulletins for teachers, listing programs and 
suggestions for their use. 
Pre-Band instruments are excellent aids for the 
contributions. 
These institu-
development of skills in note reading. The playing of a 
musical instrument contributes to the healthful development 
of the growing child through two channels, the body and the 
mind. Instrumental music is recognized today as a basic 
part of music education. 
Our society puts its stamp of approval on those who 
For that reason "being in a can perform well in public, 
show" or being on program gives status to an individual. 
It sets him apart from, and It is a mark of distinction, 
a bit above the crowd. 
Since singing occupies so large a place in elementary 
music study, it is highly important that all the songs chil­
dren sing, all the music they play, all the compositions 
to which they listen should be intrinsically worthwhile. 
1Myers, op. cit., p. 26J4.. 
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Table II shows the methods used In the selection of 
songs in fifty elementary schools. 
TABLE II. METHODS USED IN THE SELECTION OP SONGS IN 
FIFTY ELEMENTARY SCHOOLS 
Number of Schools Method Per Cent 
w 88 Seasonal 
Folk Songs 











According to this table, it was found that most of the 
schools selected their songs on the basis of songs of 
seasons, folk songs and song related to units. 
Gehrkens1 states that folk songs, seasonal songs, 
songs in correlation with project activities constitute 
excellent material for early music study. 
Modern music education is designed to give the child 
a rich and varied experience in music from the kindergarten 
through high school based on singing, dancing, playing, 
listening and creating. Rhythmical activities give chil­
dren free bodily response to rhythm in music. The rhythm 
"'"Karl W. Gehrkens, Music in the Grade Schools, p. 37 
22 
band is a valuable help for developing concentration and 
music discrimination. Participation in rhythm band leads 
to an understanding of mood and to an ability to express 
it. Table III shows what rhythmical activities were 
engaged in by primary, intermediate and upper elementary 
children in most of the schools surveyed. 




























From the table above it may be seen that singing 
games were used in all grades in some schools, while folk 
dances were used only in the intermediate and upper ele­
mentary grades. 
According to Gehrkens, "free rhythmical movement is 
often best secured by playing some kind of a musical game 
Folk dances and or going through some form of dance. 
23 
singing games constitute excellent rhythm training.1 
Perkins states that formal or directed rhythmic 
activities are commonly expressed in singing games and 
folk dances. She further states that since singing games 
are as a rule, the simplest, they are therefore the most 
useful in teaching younger children while the folk dance 
is better adapted to older children.8 
A well organized glee club, chorus or band can add 
much to the musical life of those children who are espe­
cially interested and talented in music. This method of 
ability-grouping creates a situation which will lead pupils 
who belong to the rapid groups to live up to the possi­
bilities which are inherently theirs. The glee club 
creates a desire on the child's part to contribute indi­
vidual skills as a modest part of a greater whole. 
Rhythm bands, harmony bands and pre-orchestral 
groups furnish delightful opportunities for experiences in 
creative expression and music appreciation. 
In Table IV is given the percentage of schools 
giving opportunities for participation in special activi­
ties. 
1Ibid., p. 37. 
8Clella L. Perkins, How to Teach Music, p. 33. 
SPECIAL ACTIVITIES ENGAGED IN BY 


























The table shows that the special activities engaged 
in most were choral groups, operettas, rhythm and harmony 
bands. 
It is felt that special performances should be an 
outgrowth of some class activity. The festival should aim 
to use as large a number of children as possible and 
should represent the many and varied activities of the 
music instructional program; for instance, choral groups 
from all levels, the glee clubs, the rhythm band, and the 
school orchestra. 
Myers states that children should not be exploited 
She fur-in the production of mass spectacles for adults, 
ther states that the all-school program is large enough for 
25 
them to gain all the benefits possible in performing for 
the public and small enough for them to take an active part 
in planning and producing. Should they take part in any 
program from which they do not gain as much as the 
observers, they are being exploited.1 
In order that music may function successfully in the 
child's school experience, an adequate time allotment 
should be made for this subject in the daily program. It 
was found through a study of fifty elementary schools that 
the time allotment for teaching music varied considerably. 
Because of the wide variations in responses given, it was 
considered almost a matter of impossibility to chart the 
However, it was found that more time had been findings. 
given to vocal music in many of the schools surveyed, and 
that many of the schools did not have any instrumental 
music. 
It is advised that there be a balance in the music 
program of the elementary school, including vocal, instru­
mental, appreciation and creative expression of music as 
It is fur-well as to the acquisition of skills in music, 
ther advised that a minimum of one hundred minutes per week 
be alloted to musical experiences for primary grades and 
that this amount be increased to a minimum of one hundred 
•'"Myers, op. cit p. 2if 1. • 9 
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and fifty minutes per week for the intermediate and upper 
elementary grades.1 
A Summary of the Results of the Findings 
From a study of the fifty schools surveyed the 
following information is given: 
Music teaching of some kind was offered in all 
the grades given. 
The majority of the schools had record players, 
pianos and radios. 
Many additional aids were used in many schools, 
such as, hand and pre-band instruments, pitch 
pipes, wire or tape recorders and televisions. 
Songs were selected, to a large extent on the 
basis of songs related to units, seasonal songs, 
folk songs and hymns. 
Some type of rhythmical activity was carried on 
in each school. 
For many of the schools the fundamental rhythms 
were taught in the primary grades, the folk 
dance, square dance, drill band and popular 







Music Education in the 1Mary Elizabeth Ireland, et al. 
Elementary School, p. 9* 
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7. Opportunities for participation in singing and 
instrumental groups were given in many of the 
schools. 
8. Because of the deficiency in the wording of the 
question concerning time allotment, varied 
responses were given according to the inter­
pretation. 
According to related research studies concerning 
music teaching, Thompson states that in music teaching the 
first concern is not only with music, but with its influ­
ence on the child, and if music is to play an important 
part in the life of the child, it should be woven into 
various activities of the child's daily experience.1 
reference to the many different ways music is being car­
ried on in the schools surveyed, it is felt that a proposed 
program planned on the basis of the findings will be in 
keeping with the major purpose of modern education. 
In 
Chil­
dren are definitely learning for living when opportunities 
Folk dances and folk are given for group participation, 
songs develop concepts of life in other countries which 
help to bring about a closer relationship between countries. 
Ahrens, Dooley and Murray state that whenever a 
number of students gather for musical activity, each student 
1Carl Thompson, Keys to Teaching Elementary School Music, 
p. 271. 
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must learn to adjust to the aims of the group. Membership 
in a band or chorus places an individual responsibility on 
each member and gives opportunities for leadership.1 
Development of the Music Curriculum 
Since a major portion of the child's musical expe­
rience in the elementary schools will center around his 
vocal activities, it is important that these activities be 
as richly satisfying and as fruitful as possible. While 
the child's vocal experiences will consist primarily of 
the singing of songs learned either by rote or as a result 
of his music reading skills, it is desirable that other 
music learning activities as well, be definitely related to 
singing. 
Music education requires the selection of materials 
in terms of logical organization to the accomplishment of 
definite goals. Mursell believes that such an organization 
should have the following characteristics: 
The entire program should be built upon the 
progressive development of individual pupils. 
The work of each grade must be so inclusive 
1. 
2. 
p. 20. ^"Ahrens, Dooley, and Murray, op. cit • J 
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that it provides for attitudes of appreciation, 
for musical taste, and a feeling for rhythm and 
tonal patterns as well as for techniques of note 
reading and performance. 
3. Growth should be the consistent aim of all 
grade work, since the points to be stressed are 
not the attainment of distant goals, but musical 
development in continued process.1 
Concerning criteria for the development of a music 
curriculum, Pitts states that, (1) an ideal music curricu­
lum is composed of carefully selected experiences; (2) it 
should provide sequences of orderly, cumulative experiences 
based upon the growth needs of children; (3) the scope 
should allow for the varied interests and capacities of 
children and (ip) it should provide conditions favorable for 
developing integrating learners.2 
General Procedures in Music Teaching 
Children in the primary and intermediate grades 
should be encouraged to sing with head tones, 
should be free, natural, and of light quality, and never 
pushed or strained. 
The tone s 
1James L. Mursell, Human Values in Music Education, p. 3i|-G» 
aLillie Belle Pitts, The Music Curriculum in a Changing 
World, pp. 113-119• 
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The term, monotone, is used to describe the voice 
untrue to pitch. Most children called monotones are musi­
cally retarded because of the lack of opportunities for 
music experiences in the home. The tonal deficiency of 
children may be overcome through the establishment of 
habits of attentive listening. 
In regards to the retarded singer, Gehrkens states 
that the most potent ways of solving the problem of the 
non singer are: 
To give abundant opportunity for song singing 
and to make singing so attractive that all the 
children in the group will want to take part in 
1. 
the activity. 
To stimulate the individual child who has diffi-2. 
culty in singing properly to think higher and 
to cause his voice to follow such higher think­
ing. 
To show the non singer how to prolong the vowel, 
thus making a singing tone instead of a speaking 
tone.1 
3. 
Singing Procedures- Singing is the most important 
phase of music in the elementary school, not only because 
pp. 3>2-3k-1Gehrkens, op. cit • ) 
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it is so personal, but because a wide musical experience 
can be gained through it. 
Children should be habituated as early as possible 
to: (l) sing lightly, (2) sing with relaxed jaw, (3) make 
attacks and releases true and clean cut and (i^) give par­
ticular attention to correct phrasing. 
The following procedures are helpful in overcoming 
intonation: (l) Sing portions of songs until weak spot is 
found; (2) work on defective intervals; (3) see that ven­
tilation of room and posture of pupils are good; and 
(1|_) look for forced singing, particularly in low register. 
Beautiful singing demands in addition to pleasing 
tone quality a careful diction which implies not only 
clear enunciation of the words of the text, but accurate 
pronunciation as well. 
There must be a unification of the voices within 
each part and a complete blending of all of the parts. 
This is accomplished through vocal experiences and unison 
singing. 
Exercise for Tonal Development- The musical "call" 
is one of the best devices for encouraging little children 
to develop ability in producing long tones and high tones. 
One of the most commonly used of these involves the calling 
of the name of some child by the group as a whole, and a 




h Ma~ ry l\ ere/ 
The modern approach is to teach the child to sing 
beautiful songs and, as he sings, to train him to sing 
them as beautifully and as expressively as possible. 
The most important thing is to set up ideals of tonal 
beauty and habits of singing that result in tones that are 
both rightly produced and pleasing to the ear. The place 
to begin this is in primary grades or whenever the child 
first begins to sing. 
Posture and Breathing- According to Gehrkens: 
Posture is another highly important factor in Inducing 
good singing. In order to sing well one must breathe 
deeply, steadily, and quietly. And in order to breathe 
thus one must sit or stand in such a way that the lower 
parts of the lungs are free to expand both downward and 
outward. The details of a good sitting posture are as 
follows: 
1. Both feet on the floor-flat. 
2. Back free—not leaning against the seat. 
3. Chest high—but not held stiffly. 
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k- The body relaxed--but not lopping or 
sprawling.1 
Such a posture should be encouraged from the very 
beginning, and by the second grade the habit of sitting 
thus should be so firmly established that the teacher will 
not find it necessary to speak of position except in the 
case of the occasional child who forgets what he is doing 
and slumps. 
Rote Singing- There are two methods of teaching 
rote songs in general use—the entire song method and the 
phrase method. The whole song method is considered better 
for teaching short songs. The phrase method is better for 
longer and difficult songs. The whole song method is 
recommended for early rote singing and go from whole sone 
to phrase method. 
In teaching rote songs, several steps are necessary 
to work from, they are: 
1. Motivate the song through informal discussions, 
pictures, stories, and questions. 
2. Discuss the time and key signature of songs. 
3. Make use of blackboard for illustrations. 
i|_. Tap or clap the rhythm of songs. 
1Ibid., p. 
3k 
Phrasing- The phrasing of the song should come 
immediately after the theory has been completed. The 
steps in phrasing are: 
1. Sing song several times. 
2. Sing first phrase and have class repeat. 
3. Combine phrases. 
This type of work can be done until song is learned. 
In the upper grades, during the period when boys' 
voices are changing, there is a very restricted voice 
range. For this reason, there should be a careful observa­
tion and frequent testing for proper assignment to sec­
tions in part singing. 
Classification of Voices- Voices should be tested 
first for quality, then for compass. The soprano quality 
is characterized by flute-like head tones, which can easi­
ly reach G above the treble staff. 
The voice range as previously referred to may be 
designated on staff as follows: 
—a 12 <2 <3 7 h JQL n. o -e-
lit. Soprano ^nJ. Sop. Alto Alto—Tenor Bas 5 
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Music Reading- The ability to read and understand 
I 
the words of songs is an important phase of music reading 
readiness. The child should be familiar with the arrange­
ment of words on printed page of music. When the actual 
reading process is about to start, children should know 
that the name on the upper right hand corner is the name 
of the composer or course of material; that the name on 
the left is the name of the poet; and that the cleff sign 
and the key signature give the information necessary to 
obtain the correct pitch. 
Observation Song- The observation song is used in 
the preparation for music reading. Through it children are 
made acquainted with the music idea that underlie symbols 
of music notation. The aural development of an observation 
song should always precede the visual development. 
1. Aural development procedure 
a. Glass sings with words, song which has pre­
viously been learned by rote. 
b. Class sings song with loo or other neutral 
syllables. 
Class sings song; draw; draw phrase marks on 
blackboard as each phrase is sung. 
c. 
2. Visual development 
Children are directed in use of books in order to: 
36 
See the staff with lines and spaces. a. 
b. See notes written on lines and spaces. 
See that whole,half, and quarter notes c. 
indicate length of tones. 
Procedure for Music Reading (Primary Grades) 
Thompson and Nordholm emphasize the importance 
of introducing music reading through the fun idea, which 
is done by teaching the singing syllables as a second 
For example: stanza to a song. 
Reading Readiness 1. 
a. Three Blind Mice 
mi, re, do, etc. 
b. "Row, Row, Row Your Boat" 
do, do, do, re, mi, etc. 
Bird Galls: so, do, (up) 
Echo Effects: do, la, (down) 
2. 
3. 
Good-bye: so, do, (down) 
Musical Analysis of Song 
a. Tell the children the syllable names. 
b. Sing syllables to children. 
c. Have child find syllables in song. 
d. Sing entire song with "loo" except the 
part to be sung by syllables. 
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Rhythm Analysis 
1. Walking Notes (quarter notes) 
a. Have children march (walk) 
b. Have children clap the time. 
c. Lines representing walking may be placed 
on board, thus 
2. Running Notes (eighth notes) 
a. Have the pupil run in time. 
b. Clap running rhythm. 
c. Place lines on board thus:1 -- -- — 
according to Perkins, part singing should not be 
undertaken until the children have learned to use their 
voices fairly well and considerable ability has been 
acquired in note reading and independent singing.3 
The following procedure will prove helpful in 
introducing part singing: 
Teach a simple round by rote as a unison song. 
When the class is thoroughly familiar with it, 
Call attention 
1. 
have them sing it as a round, 
to the harmony resulting from the combined 
melodies. 
1C. 0. Thompson and Harriet Nordholm, Keys to Teaching 
Elementary School Music, pp. 9&~99» 
p. 29. 3Perkins, op. cit • > 
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2. Divide the class into two groups. Have one 
group sing the scale--do, re, mi, fa, sol,la, 
ti, do—while the other, at the same time, 
begin with mi and sing the scale—mi, fa, sol, 
Again call attention to la, ti, do, re, mi. 
the harmonic effect. 
3. Divide the class into three groups and have 
them sing a triad. Begin by sounding (do) and 
have the first group take it up immediately and 
sustain it while the second group take up and 
sustain (mi) and then the third group (sol) 
until the sign of release is given. Then give 
signal for each group to sing its pitch simul­
taneously with the others. Repeat this proce­
dure with other positions of the same chord in 
other keys, ^ive each pupil an opportunity to 
sing different parts. 
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CHAPTER IV 
A PROPOSED MUSIC EDUCATION PROGRAM FOR THE JOHN M. MOORE 
RURAL ELEMENTARY SCHOOL 
The music education program for the John M. Moore 
Elementary School is planned for every child in the school 
to learn some phase of music. Perkins says that all chil­
dren possess the capacity for learning music, proving the 
desirability of providing opportunities as a part of the 
general education program.1 
It is felt that the John M. Moore Elementary School 
is in need of a well balanced music education program. 
Opportunities for music appreciation and participation in 
music activities in the John M. Moore community are limited. 
There are radios and pianos in some of the homes and few 
opportunities are afforded in music activities such as, 
quartet singing and church choirs. Therefore, it is felt 
that all the children of the John M. Moore school should 
have the happy privilege of experiencing music in all of 
its aspects—singing, listening, playing, participating in 
rhythmic expression and creative activities. 
Ahrens, Dooley and Murray emphasize the fact that 
there is a need for more, all inclusive, music programs in 
p. ipl. 1Perkins, op. cit • y 
ko 
the schools, because of the decline of active participa­
tion in music in the home, due to radios and televisions. 
These mediums have reduced the necessity for the child 
and the family to provide its own entertainment and have 
brought about satisfaction with passive listening and 
viewing. The satisfying experiences of family singing 
and instrumental groups are becoming obsolete, 
further states that music has, throughout the years, been 
one of the strongest, most enduring forces contributing 
to the emotional, spiritual, and cultural life of the 
Ahrens 
American people. It gives opportunity to develop the 
ideals, attitudes and appreciations necessary to happy, 
successful living in our democratic society.1 
Because of certain handicaps and limitations for 
music experiences in the John M. Moore community, it is 
felt that the school should make provisions for such 
wholesome experiences which will aid the children in liv­
ing more useful, happy, socially satisfied lives. 
Concerning ways to aid moral growth during school 
years, Breckenridge and Vincent state that according to a 
study made, the teaching of co-operation, charity, and self-
control require (1) careful planning of situations to which 
these activities are the natural and successful response, 
pp. 20-22. 1Ahrens, Dooley and Murray, op. cit • > 
(2) provision for building group morale which supports the 
desirable mode of conduct, and (3) increasing complexity 
and difficulty of situation in order that general princi­
ples may emerge and be brought into play for guidance of 
conduct and integration of behavior.1 
It is felt that rural conditions need not curtail 
the music opportunities for the rural child. Therefore, 
a music education program has been planned, based on the 
findings in fifty accredited elementary schools as related 
to the needs of the children of the John M. Moore elemen­
tary school. The needs are: (1) opportunities for the 
development of sound bodies, normal and mental attitudes 
and controlled emotional reactions; (2) to understand 
social relationships and participate in them in ways 
conducive to school progress; (3) to learn to play, sing 
or listen to music intelligently according to their in­
terest and ability; (I4.) to develop a love for an appre­
ciation of music; and (5) to develop their emotional 
natures. 
To meet these needs, a balanced program of singing, 
listening, rhythm, instrumental and creative activities 
The general objectives of the proposed pro-is proposed, 
gram are as follows: 
XM. E. Breckenridge and E. L. Vincent, Child Growth and 
Development, p. 
k2 
1. To make music a vital part of the educative 
The emphasis is placed on education 
through music rather than education in music. 
To give opportunities in music for the develop­
ment of the special interests of children as 
an integral part of their school work. 
To develop a music program that may serve as 
a strong connecting link between the home, 
school and community. 
To assist in the development of a lasting 
appreciation of music, through active partici­





5. To provide a wealth of enjoyable cultural and 
social experiences through music education. 
The specific objectives of the proposed music 
program are: 
1. To provide a definite enjoyment on the part of 
the majority of children in producing beauti­
ful tones together with ability to sing in tune. 
2. To develop in the use of tools with which they 
may read music independently. 
3. To give each child opportunities for participa­
tion in some phase of music activity. 
b-3 
if. To interest each child in a knowledge of vari­
ous forms of musical composition. 
The appreciation of music as well as performance of 
it, is the goal of music education. 
necessary and natural that the foundation of the child's 
musical education be laid in the primary grades. 
It is, therefore, 
The many 
phases of music which play a vital part in primary activi­
ties, such as rhythm band, creative music, singing, music 
dramatization, and listening, should give the child a 
happy, interesting, and satisfying experience, as well as 
an educational adventure. In teaching music in the primary 
grades the teacher should aim: 
To foster the love of beautiful songs, 1. 
To develop self expression through singing. 




if. To provide experiences in music group activi­
ties . 
5. To furnish the child with a repertoire of songs 
which have musical beauty and significance as 
well as subject interest. 
To prepare the child for first acquaintance 
with observation and study songs. 
6. 
¥+• 
Music Experiences for Primary Children--Grades 1-3 
The objectives for the primary grades may be gained 
through the following experiences: 
Singing (Rote Songs) 
(Melodic and rhythmic) 




b. Correction of monotones. 
2. Rhythmic Activities. 
Physical response to music heard through 
walking, running, tiptoeing, jumping, 
a. 
hopping, galloping, skipping, sliding, 
bending, stretching, swinging, turning and 
twisting. 
Rhythm Band. 
Rhythmic and melodic development leading to 
an understanding of the simplest element of 
music notation (observation songs). 
b. 
c. 
3. Creative experiences. 
a. Invention of sentence melodies (questions 
and answers). 
b. The making of simple rhythm instruments. 
c. Pantomimes, rhythms, and plays to music 
heard. 
d. Painting, drawing, and clay modeling to music 
heard. 
kS 
k- Music Appreciation Listening Lessons 
Fhysical responses to rhythm and mood in 
music. 
a. 
b. Listening to radio programs. 
c. Listening to own recordings. 
5. Playing Instruments. 
a. Playing individually. 
b. Playing together. 
c. Use rhythmic instruments in accompanying 
songs and rhythmic activities. 
6. Performing. 
a. Primary chorus. 
b. Rhythm Band. 
c. Dramatizing Stories. 
Types of Songs. 
Songs of everyday life and familiar things centered 
around the child's interest and experience. 
1. Songs of Nature and of the Seasons. 
2. Singing games and dances. 
3. Patriotic songs. 
If. Pet songs and songs related to units. 
5. Hymns for children. 
6. Nursery songs. 
If6 
In teaching music in the intermediate grades the 
teacher should aim: 
1. To continue the development of free and beauti­
ful singing of songs. 
To develop in the child an increasing co­
ordination of eye, ear, and voice. 
To acquaint the child with the tonal and 




k- To develop in the child an increasing power to 
use the printed language of music. 
To acquaint the child with the beauties of minor 5. 
tonalities. 
6. To prepare the child for two part singing 
through the use of rounds, cannns, and simple 
chordings. 
To establish three part treble singing. 
To develop an elementary degree of harmonic 




To create a desire for instrumental playing. 9-
Music Experiences for Intermediate Grades, if—6 
1. Singing—(Rote and note songs). 
1*7 
Singing of unison songs, rounds and simple 
two-part songs by class and small groups. 
Singing of simple chords involving tonic 




c. Singing of songs appropriate for seasons, 
holidays, historical and geographical 
(folk songa). 
2. Music Reading: ear and eye training related 
to the understanding of printed music page. 
Reading two-part songs. 
3. Music Writing. 
a. Writing letter names on staff and spaces. 
b. Spelling words on staff. 
c. Writing major scales. 
d. Building tonal patterns on staff. 
lp. Music Appreciation. 
a. Daily experience in singing. 
b. Experience in playing musical instruments. 
c. Rhythmic response to music. 
d. Creative expression in music. 
e. Directed listening to music. 
(1) Art songs, songs of various countries 
outstanding composers. 
(2) Instrumental music--Instruments of 
i+8 
orchestra and band. 
(3) Recordings of own work. 
Creative Music Expression. 
a. Composing simple songs. 
b. Composing simple melodies. 
c. Making of simple instruments. 
d. Song interpretation. 
e. Rhythmic interpretation. 
f. Polk dances. 
5 
g. Singing games. 
6. Performing. 
a. Playing of Symphonets and Harmonicas. 
b. Group singing (Intermediate Chorus). 
c. Marching and dancing. 
Types of Songs to be Used. 
Polk Songs. 
Songs related to Units. 
Hymns. 
Songs for Special Holidays and Festivals. 
Seasonal Songs. 
Patriotic Songs. 
In Teaching music in the upper elementary grades, 
the teacher should aim: 
1. To develop a colorful and emotional type of 
if9 
musical performance to meet the needs of 
adolescent interest and the adolescent 
voice. 
2. To help the hoy with the changing voice find 
himself vocally through correct and frequent 
voice testing and classification. 
To emphasize the harmonic element of music 3. 
with the further development of the ability 
to recognize primary triads. 
To develop the power to sing three or four part 
songs according to classification of voices. 
if. 
Music Experiences for Upper Elementary Grades, 7-8 
A. Singing: 
Songs—Singing of unison, two parts, three part and 
four part songs by class, small groups, duets, 
trios, quartetts, and individuals. 
1. Singing songs with descant parts, instrumental 
obligatos. 
2. Songs of seasons and Special days. 
3. Polk songs and patriotic songs, 
if. Songs of master composers. 
5. Songs in correlation with other subjects. 
6. Special songs for glee clubs and choral groups. 
B. Theory. 
5o 
l. Review all work done in lower grades. 
Grand staff and scale study. 
Reading of signatures (sharps and flats). 
Learning to read music by listening to 
phrasing, motives, themes, and repetitions. 
Learning to locate rhythmic patterns, triplets 






Spelling related to music needs. 
C. Rhythmic Activities. 
Folk dances. 
Songs with rhythmic accompaniment. 
Singing games. 
D. Music History 
Notes and stories about composers and their music, 
Study of our modern instruments and how they 
originated. 
E. Music Appreciation listening lessons. 
1. Listening to themes from compositions of master 
composers. 
2. Listening to songs in text and supplementary 
material to recognize minor keys. (Contrast­
ing melodies). 
3. Listening to recordings of symphonies to 
recognize instruments. 
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lp. Recognize forms and rhythms. 
5. Recognize voice types. 
P. Miscellaneous Vocal Activities. 
G-lee Club or Chorus. 
School Community Singing. 




SUMMARY, CONCLUSION AND RECOMMENDATIONS 
Summary 
From a study made of the music education programs 
in fifty accredited Negro elementary schools, it was 
found that many of the schools were fairly well equipped 
to do a nice job of music teaching. There were other 
schools that did not have sufficient equipment nor were 
there enough time alloted for music teaching. 
The study shows that our schools are gradually rec­
ognizing music study as a powerful force in teaching our 
youthful citizens how to live. The study also shows that 
the schools are beginning to visualize music teaching 
through use of visual and auditory aids. 
Conclusion 
In the schools of today, music is regarded as one 
of the important means by which the child can grow and de­
velop physically, intellectually, socially and emotionally. 
Modern trends demand that the school acquaint the 
child with the whole world of music, providing opportuni­
ties for appreciation, participation and enjoyment in all 
of its phases. 
A wide range of activities in music is suggested be­
cause it is hoped that some or all of them-singing, list­
ening, creating and rhythms will touch a responsive chord 
53 
In the inner self of a child and add to his pleasure as 
a child and as an adult. Thus teaching for appreciation 
becomes an important principle as does the realization 
that methods must be adapted toward this end. 
Music classes afford a rare opportunity to realize 
human values of self realization. In every well conduct­
ed band or chorus, students learn the value of order, 
discipline, cooperation and responsibility. 
Music now has and always has had a place in the 
lives of people. It is a part of the culture of man. Some 
of the noblest, some of the most compelling thoughts of 
the ages have been expressed through the medium of tone. 
Because of its place in the lives of all people and 
the joy individuals have experienced in their association 
with it, music should be given a prominent place in every 
school program. 
Re commendations 
As the results of this study, the following recom­
mendations are offered: 
1. That the music education program of the elemen­
tary school present a balanced program of vocal, 
instrumental and appreciation in all of its 
phases. 
2. It is recommended that for the primary grades a 
5k 
minimum of one hundred minutes per week be 
alloted to musical experiences and that this 
amount be increased to a minimum of one hundred 
and fifty minutes per week for intermediate and 
upper elementary grades. 
3. That the Principal will recommend to the Dis­
trict Board that appropriations be made for 
additional materials and equipment for music 
teaching. 
if. All prospective elementary teachers should know, 
from first-hand observation and participation, 
the part music plays in the elementary school 
program. In this way they will understand the 
skills and background needed in successfully 
carrying on music activities in the classroom, 
as intellectual and emotional growth is possi­
ble. 
5. That every child in the school be given an 
opportunity to express himself through music 
daily. 
6. That extensive singing, rhythmic and creative 
experience should precede any formal attempt to 
learn to read music. 
That public performance be the outgrowth of some 
enjoyable experience resulting from normal 
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2. Do you follow a Guide ?_ 
a. What is the source? 
yes no 
3. Hoi* many minutes per week are normally devoted to 
the teaching of Music? 
I}.. How much time is given to each of the following? 
(a) Vocal 
(b) Instrumental 
5. What is the grade level in your school for beginning 
Music? 
6. Is music theory taught in your school? 
(a) At what grade level do you begin? 
(b) How much time per week is given? 
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7. To what extent Is music appreciation taught in your 
school? 


















9. Do you use Nursery Rhymes in early rote singing? 
10.What basic rhythmic activities are engaged in by 
1. Primary Grades 
2m Intermediate 
3. Upper Elementary 
11 .When do you begin the shift from rote teaching to 
notes? (Grade Level) 
12. What method is used in the selection of songs? 
(che ck) 















Wire or Tape Recorder 
[Film Strips 
"Television 





















I am making a study of music programs in a number of 
First Class Elementary Schools as a requirement for 
the Master's Degree in Elementary Education. Your 
school was selected among this number. 
Your careful consideration in having the attached 
questionnaire filled out in the light of your situa­
tion, and returned to me promptly will be highly ap­
preciated. All replies will be confidential. 
If you are interested in this study, I shall be happy 
to give you the results of my findings. 
Enclosed you will find a stamped self-addressed enve­
lope for your reply. Thanking you in advance for your 
cooperation in obtaining and sending this valuable in­
formation, I am 
Yours very truly, 
(Mrs.) M. E. Jones 
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EXHIBIT C 
A List of Equipment and Materials for Music Instruction 
Equipment: 
Piano, staff liner, and pitch pipe 
Record player and radio combination 
Tape recorder 
Metronome and director's baton 
Projectors 
Rhythm band and pre-band instruments 
Auto harp and harmonicas 
Materials: 
Textbook series 




Books of mimeograph work on music charts and drilld 
Wall charts of musical instruments and master com­
posers 
Music dictionary 
Combination music tablets and note books 
Music paper and ink staff liner 
Piano keyboards 
Music workbooks and flash cards 
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EXHIBIT D 
Suggested Music Education Teaching Aids 
Books in Library: 
For Children 
Brown, C. A., The Story of Our National Ballads, 
New York: Thomas Y.' Crowell Co. 1931* ::?2.50 
Carnes, Kathleen and Jerome A. Pastene, Child's 
Book of the Symphony, New York: Howell, 
Saskin and Co., 191|iL. $1.50 
, Donzella, Music Stories for Boys and Girls, 
San Francisco: Ginn and Co., 1926. $l.Ij.fc5 
Overrayer, Grace, Famous American Composers, New 
York: Thomas Y. Crowell Co., 1944*§2.00 
Purdy, Claire Lee, He Heard America Sing, 
(Stephen Foster), New York: Julian Messner, 
Inc., 1911-0. $2.75 
Schwimnier, Franciska, Great Musicians as Children, 




Clark, Frances E. Music Appreciation for Children, 
Camden, New Jersey: R.C.A. Victor Co • J 
1939. $1.00 
Cline, Sarah, Lets Explore Music, San Francisco: 
Ginn and Co., 191|.0. $.60 
Helen, Stories from the Metropolitan Opera, 
New York: Randolph House, 19ij-3. $2.00 
Hoover, Guy C., The Assembly Hymn and Song Collection 
Chicago: Educational Music Bureau, Inc., 1950 
$1.00 
Pitts, Lillie Belle, Handbook on 16 MM Films for 
Music Education, Music Educator's National 




Instruments of the Orchestra 
Kentucky Jublee Singers 
Marine Hymn 
Music in America 
Music of Nations 
Youth Builds a Symphony 
Stephen Foster Melodies 
Let's All Sing Together, Nos. 1, 2, 3> b-» 6 
Film Strips: 
America 
America, the Beautiful 
Columbia, the Gem of the Ocean 
Star Spangled Banner 
These films are available at the State Film Library, 
State Department of Education, upon request and for trans­
portation cost only- to and from points of shipment. 
For descriptive catalogue of Motion Pictures and Film 
Strips, send for Bulletin No, 505. State Department of 
Education, Austin, Texas. 
« 
Charts: 
Orchestra Instrument Charts-A series of 20 charts lip 
X 22 inches- $8.00. 
Embur Keyboards No. 10 - price $3*00 Per dozen. 
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Embur Key Signature Charts- A set of ten cards, 1^ 
X 10 3/l| inches showing Major Keys- $1.25. 
Portraits of Great Composers- A set of twenty por­
traits with biographical sketches- $l.£o. 
These charts may be ordered from the Educational 
Music Bureau, Inc 30 East Adams Street, Chicago, 111. • > 
Selected Records: 
Ave Maria (Schubert) 
Barcarolle (Rubinstein) 
Beautiful Savior (Christiansen) 
Craddle Song (Schubert) 
Plight of the Bumble Bee (Rimski-Korsakov) 
Pinlandia (Sibelius) 
Hungarian Rhapshody No.2 (Liszt) 
Juba Dance (Dett) 
Jumping (Gurlitt) 
Lullaby (Brahms) 
Pomp and Circumstance (Elgar) 
Run Run (Gurlett) 
Soldiers March (Schumann) 
To a Wild Rose (McDowell ) 
Waltz of the Flowers-Nutcracker Suite (Tschaikowsky) 
Note: These selections are on Victor records and 
their numbers may be found in the Victor catalogue, RCA 
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Manufacturing Company, Inc 
Pre-Band Instruments 
Pre-band instruments develop muscular coordination 
and lay the foundation for instrumental techniques. 
Such instruments include melody making wind instruments 
as tonetts, song flutes, flutophones, symphonetts and 
harmonicas. Their merits are: (1) They are inexpensive; 
(2) satisfying skill can be acquired in a short time; 
(3) they can be taught by the classroom teacher; and (ij.) 
it is easy to learn to read music through these instru­
ment s. 
Camden, New Jersey. •» 
Rhythm Band 
The use of rhythm instruments in the primary grades 
offer excellent opportunities for the development of 
rhythmic skills for future study. They provide an addi­
tional and interesting avenue of self expression and 
creative work. 
Rhythm instruments can be made easily by children 
with some salvage materials and much creative imagina­
tion. These are suggestions for making Rhythm Band In­
struments : 
a. Drums may be made from hat boxes or tin cans with 
shellacked cloth, inner tubes, cheese cloth or 
drumheads stretched over the top. 
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b. Sand blocks- wooden blocks about four inches 
square and one inch deep covered with sand paper, 
which may be attached with thumb tacks. 
c. Jingle sticks can be made by attaching ordinary 
bottle caps near the end of the wooden stick five 
inches long, one inch wide and one third inch 
thick. 
d. Horseshoes or large nails may be used for trian­
gles. 
e. Round chair-spindles or broom handles can be paint­
ed bright colors and used for rhythm sticks. 
f. Tin pan covers can be substituted for cymbals. 
g. Rattles can be made by piercing a hole in the bot­
tom of a gourd, putting in a few seeds or pebbles, 
and then sealing up the hole. These can also be 
painted bright colors. 
h. Tambourines can be made from paper plates and bot­
tle caps. 
Balance of rhythm instruments in a band of thirty 
players: 
1 drum 2 pr. cymbals 3 triangles 
6 bells 2 wood blocks 2 tambourines 
10 pair rhythm sticks I4. jingle sticks 
Pre-band and Rhythm instruments may be ordered from the 
Educational Music Bureau Inc., 30 E. Adam St., Chicago. 
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EXHIBIT E 
Examples of Songs To Be Used For Music Teaching In the 
Grades 
Primary Grades 
Singing Games and Dances: 
Dance Thumbin, Dance - American Singer, Book 1. p. 99 
Ten Little Indians - Ibid. p. 15>2 
Jim Along Josie - Ibid. p. 91+ 
All Around The May Pole, American Singer, Book 2. p. 161+ 
Skip To My Lou - Ibid. p. 166 
Go Tell Aunt Rhoday - Ibid. p. 170 
Heel and Toe, American Singer, Book 3. p. lji+ 
Waltz Song - Ibid. p. S>6 
Shoo Ply - Ibid. p. 61+ 
Way Down in Paw Paw Patch - Ibid. p. 66 
Records for Quiet Listening: 
Waltz of The Flowers - Nutcracker Suite(Tschaikowsky) 
To A Wild Rose - Woodland Skitches(McDowell) 
Lullaby - (Mozart) 
Lullaby - (Brahams) 
Cradle Song - (Schubert) 




My Swing - American Singer, Book 2. p. 10 
Lullaby - Ibid. p. 11 
Schoolroom Helpers - Ibid. p. 128 
Cradle Song - American Singer, Book 3. p. 20 
Harvest Time - Ibid. p. 52 
Autumn Is Here - Ibid. p. 12 
Rhythmic 
Sing A Song - American Singer, Book 2. p. 7 
The Raindrop - Ibid. p. 139 
Santa Claus Comes - Ibid. p. 90 
In Great Grandmother's Day - American Singer, 
Book 3. p. 62 
Our Orchestra - Ibid. p. 82 
Christmas Is Coming - Ibid. p. 82 
Music Reading Songs: 
Signs of Autumn - American Singer, Book 3* P* 13 
Sleepy Head Sun - Ibid. p. 18 
Walking - American Singer, Book 2. p. 55 
Bouncing Ball - Ibid. p.'102 
Intermediate Grades 
Polk Songs and Dances: 
Polk Dance -(Czech)- New Music Horizons, Book !{.. 
p. 16 
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Turkey in the Straw - (American)- Ibid. p. $1 
Polka - (French)- Ibid. p. 97 
Old Zip Coon- (American) New Music Horizons-Book 5. 
p. 128 
Schottische - Ibid. p. 109 
The Irish Washerwoman-New Music Horizons-Book 6. p. )|)| 
Captain Jinks - Ibid. p. 88 
Weevily Wheat - Ibid. p. 12$ 
Songs for Two and Three-part Singing: 
Row Your Boat - American Singer- Book I)., p. 16 
All Through The Night- Ibid. p. 1x8 
Lovely Evening - New Music Horizons- Book 5» p* lj-8 
Birds Call - Ibid. p. 19 
New Years Greetings - Ibid. p. 67 
Baked Potato - New Music Horizons- Book 6. p. 212 
Go Tell It on the Mountain - Ibid. p. 215> 
Listen to the Mocking Bird - Ibid. p. 182 
Songs for Appreciative Listening: 
0 Morning Star (Bach) New Music Horizons- Book I).. 
p. 81+ 
The Swing - (Nervin) Ibid. p.126 
Minuet - (Bach) New Music Horizons- Book $. p. 176 
Gavotte - (Beethoven) Ibid. p. 86 
There are albums of records which parallel each book 
of the famous Silver Burdett Series,(The Music Horizons) 
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which, may be ordered from the Columbia Records, Inc 
Educational Department, 11^73 Barnum Avenue, Bridgeport, 
Conn. 
Texts - New Music Horizons and American Singer 
(Note teacher's guide books for other classification of 
songs) 
• t 
Upper Elementary Grades 
Songs for Glee Club and Chorus: 
"Cradle Song," Schubert (three-part) 
"Fleecy Clouds',' Beethoven (two-parts) 
"On Wings of Song',' Mendelssohn (two-part) 
"Lullaby1,1 Brahms (three-part) 
"Morning Praisel/ Von Gluck (three-part) 
"Songs My Mother Taught Me1,1 Dvorak (three-part) 
Source - Glenn, Mabelle, Festival Songs, Boston: C. C. 
Birchard and Company. 
"Deep Riveri' Negro Spiritual 
"Now the Day is Over',' Barnby (three-part) 
"Swing Low, Sweet Charioty Negro Spiritual(three-part) 
"Sleep Holy Childy Old French Noel(two-part) 
Source - McConathy, Osbourne, et al, The Music Hour, Bk. 5, 
707 Mission St., San Francisco: Silver Burdett Co. 
Hymns: 
"A Mighty Fortress Is Our Gody Luther 
"Abide With Me',1 Monk 
